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Today’s Programme 
Time Content Speakers/Guest Speakers 

1:45 – 2:00 Registration 

2:00 - 3:10 

1. Enhancement measures of the TSA 
2. Using assessment data to enhance 

learning and teaching 

Ms Flora Leung Fung Yin 
Senior Curriculum Development Officer 
(Assessment & Support / English) 

3:10 - 3:30 Aligning objectives in the L-T-A loop 
Dr Mak Chi Keung 
Principal, Lok Sin Tong Young Ko Hsiao 
Lin Secondary School 

3:30 – 3:45 Break 

3:45 - 4:45 
Workshop 
Assessment as a teaching tool 

Ms Petunia Kingsley   
English Panel Chairperson, HKMA David 
Li Kwok Po College 

4:45- 5:00 Q&A All speakers 
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ASSESSMENT 
an integral part of the curriculum, pedagogy and assessment cycle 
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Curriculum 

What is worth learning ? 

Alignment 
for student 

learning 

How do students 
learn and teachers 
teach? 

How do we know 
whether students 
have learned? 

Pedagogy Assessment 



Background 
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Basic Competency Assessments 

to enhance the 

effectiveness 

of assessment 

mechanisms in 

facilitating 

learning and 

teaching 



 
Basic Competency Assessment 

 

BCA 



Main purposes of TSA 

• To provide the Government and school management 
with information on school standards in key learning 
areas for the purposes of school improvement and to 
provide more focused support.  
 
 

• To provide teachers with feedback positively so as to 
enhance the effectiveness of learning and teaching 
 • To enhance assessment literacy and promote the 
culture of assessment for learning in schools, 
especially in basic education (P1-S3). 



I.   Implementation arrangement 
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Primary Six (P6) 
 

Continue with the alternate-year 
 arrangement for P6 TSA & Pre-S1 HKAT 

- Relieving the pressure on students 
and teachers 

- Opt-in schools can obtain 
continuous assessment data 

- TSA’s function of gauging students’ 
attainments and improving learning 
and teaching can be largely 
preserved 

Enhancement measures of the TSA 

Primary Three (P3) &  
Secondary Three (S3) 

Maintain status quo for P3 and S3 
TSA 

- Primary schools could gain 
reliable data for improvement 
in L&T at an early stage 

- For secondary schools, 
teachers appreciate that item 
analysis reports were useful 



II.   Reporting functions 
 

A.   School level report 

 
 
 
 
 

8 

Primary schools Secondary 
schools 

-    Not disclose BC attainment rates of the CEM    
     subjects from 2014 TSA onwards  
 

Remain 
unchanged  

-   Not disclose the data of same cohort of  

      primary school students in the School Supplementary 
Report from 2014 TSA onwards 

Remain 
unchanged 

Enhancement measures of the TSA 

-   Remove the TSA from the Key Performance Measures  Remain 
unchanged 



Enhancement measures of the TSA 

II.  Reporting functions 
B.   a more interactive platform (beginning 2014/2015) 
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a. Question papers with model answers and question 
items will be shown. 

 

b. Charts showing performance over 3 years on a 
particular BC/question intent. 
 

c. Schools  may request accounts for different  users  
(e.g. PSMCD, EPH, subject teachers). 
 

d. Training sessions for account administrators and users 
will be provided. 
 
 



New feature already available  

 
EXCEL files 

provided since 
2013 

 



 

Phase One（2014） 
Question papers with question items and model answers will be shown 

  



 

Phase One（2014） 
Question papers with question items and model answers will be shown 

  



 

Phase Two (2015)  
Other item information and data will be shown 

 



And with charts showing performance over 3 years  

(on a particular BC/question intent) 

 



 學生大致能理解篇章內容，如複述篇章的表層信息，找

出文中的因果關係，歸納篇章內容，以及掌握段落大意

等。在〈快樂農莊〉中，學生能整合篇章信息，找出符

合快樂農莊前院的景象(3CR1第4題)。學生也能理解文

中的因果關係，找出「我」和妹妹到快樂農莊的原因

(3CR1第3題)和為什麼妹妹要舉行派對(3CR3第6題)。在

段落理解方面，學生能掌握「第二段和第三段」是描述

「我」和妹妹照顧種子的情形(3CR2第6題)。 

 
4. 下列哪一幅圖是快樂農莊的景象？ 

 

 

 

 

 

 

 

 

 

 

3CR1第4題 答案：「B」 

     Tasks and exemplars with 
annotations will also be shown  

 

Chi Lang & Eng Lang 
Reading & Listening 

 
Math 

 

Chi Lang & Eng Lang 
Writing 

  

P3 E Student Exemplar  

  

  

  

  

 

 

 

 

 

 

 

Annotation 

  

The student is able to provide brief and relevant 

ideas/responses to the questions (“Today, I made a new 

friend at school.”, “We went to the park after school…”, 

“She told me she like playing foot-ball.”). The ideas are 

quite clear. 

The student uses a small range of vocabulary (“kind”, 

“helpful”), sentence patterns (“We went to the park after 

school, then, we ate ice-cream together.”) and cohesive 

devices (“and”, “then”) fairly appropriately with some 

grammatical mistakes (“She told me she like playing foot-

ball.”) 
  

學生能理解和解答加、減法的簡易應用題（例如 Q13/M1; Q14/M1; Q11/M3; 

Q13/M3）。在 Q12/M2 中，一些學生不小心計算減法或混淆減數和被減數 Q12/M2 

 

 

 

 



DOUBTS 

TSA papers are getting 
more and more demanding! 

The levels of BC are 
changing. 

The attainments rates can 
be calculated from the 
school percentages of 
correct responses. 

The difficulty level of 

sub-papers will affect 

the attainment rate. 

Common misconceptions 
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TSA  Moderation Committee is composed of academics from 
tertiary institutions, officers from EDB & HKEAA and serving 
teachers.  Meetings are conducted regularly to ensure item 
quality and to endorse reviewed items.  Assessment coverage 
across number of items and the duration of each sub-paper 
are also discussed. 

Pretests were conducted in schools when drawing up 
“assessment blueprint” to determine text types, duration 
and number of assessment items.  Schools sectors were 
also consulted on assessment duration. 

Design of the TSA 

Review meetings  
(Subject level) 

Review meetings are conducted after release of TSA results 
each year to review the current year assessment items.  The  
views are submitted to Moderation Committee for 
consideration. 

Designed according to documents on Basic Competencies 

Design items 

Review items 

Endorse items 

Administer TSA 

Formulate test blueprint 



Will the BC standards change if there is a change in 
the performance of students  ? 

• To maintain the standards, a secure research 
test is used to link and equate students’ 
performance across years so that the item 
difficulty indices in different years can be 
calibrated on the same scale.   
 

• Hence, the BC standards set in the first year 
remains unchanged across the years. 



• As each sub-paper includes overlapping items for 
equating purposes, a student’s ability index can be 
estimated regardless of the difficulty of the sub-
papers. 

• The responses from all students of all sub-papers 
are merged into a single data matrix from which 
the item difficulty indices and students’ ability 
indices are estimated using psychometric methods. 

• Hence, the measure of a student ability index is not 
affected by which sub-paper he/she attempts. 

Does the difficulty level of the sub-paper affect 
students’ attainment rate? 



Facility and Attainment Rate 

• Facility (答對率) 

– percentage of correct responses 

• Attainment rate (達標率) 

– percentage of students achieving 
Basic Competency 

 

                   Are the two related? 

 



• The raw score involved in each sub-paper for 
attainment rate calculations is set by means of 
pyschometric computation. Others (including the EDB)  
have no access to such information.  

• Even if one knows that raw score, one still cannot 
project the percentage of students’ attainment rate 
from facility average.  

Conclusion and recommendation: 
Don’t overplay the facility. Maximize the use of the item 
analysis report to inform learning and teaching.  

Facility and Attainment Rate 



Basic Competency Assessment (BCA) Project 
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BCA 

Data-driven 
studies to identify 
students’ learning 
difficulties and 
critical features 



What does   

     assessment data  

         tell us? 
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• deducing the meaning of unfamiliar words and 
expressions 

• using personal experience and knowledge of the world 

• making connections between ideas 

• discriminating between intonation for a range of 
purposes 

• listening for main ideas 

• extracting specific information from unfamiliar topics 

• understanding contextual clues 
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HKEAA, 2013 

 
TSA 2013 S3 English Listening  

Weaknesses 

 



• language features – atmosphere 
• using contextual clues 
• identifying details that support a main idea 
• making inferences 
• working out the meaning of unknown words and 

expressions 
• understanding the connection between ideas 
• Identifying specific information 
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HKEAA, 2013 

 
TSA 2013 S3 English Reading  

Weaknesses 

 



• Individual presentation: 
– Pronunciations  e.g. voluntary, convenience 

– Lack of elaboration 

– Prompt dependent 

– Limited vocabulary 

• Group discussion: 
– No eye contact 

– Poor turn-taking skills 

– Not active in participation 

– Lack of vocabulary  
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HKEAA, 2013 

 
TSA 2013 S3 English Speaking  

Weaknesses 

 



• Content: lacked ideas or elaboration; prompt dependent 

• Vocabulary/language pattern: simple or lacking in areas that 
students should be able to write about, e.g. sights in HK 

• Sentence structure: simple 

• Lack of understanding of audience, format, content and 
purpose of the writing 

• Spelling mistakes were common, even in familiar words 

• Proofreading was lacking 
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HKEAA, 2013 

 
TSA 2013 S3 English Writing  

Weaknesses 

 



shark  shork, shake, sock, big fish 

dangerous  danger, dangers 

   happing, happle 

banner  big card, sheet, paper 

beach  bleach, barch 

dish  disk 

principal  principle 

loudspeaker  shouter 

swim away from shark  run away from shark 

at 7 o’clock  in 7 o’clock 

chopstick  charstick 

dim sum  dia some 



 
Examples of incorrect spelling/expressions 

 furthermore  furtermore 

 prove my instead of approve my 

 finally  finaly 

 In the otherhand instead of on the other hand 

 chance  chean 

 help  holp 

 hope  holp 

 apply for a summary job 

 



Examples of incorrect spelling/expressions 

 Use of how instead of what  how we can do to save our environment 

 worser instead of worse/worsen 

 by  bai 

 because  becura 

 planting  (copied incorrectly) palanting 

 example  exmple 

 impossible  imporstble 

 rubbish   rubbes 

 global warming   goble warming/goble gases 

 healthy  heavy  
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CASE STUDIES  

Using assessment 

diagnostically to inform 

learning and teaching 



Research Studies:  English Language 

Key Stage / 
Topic 

Project Name (Year) Focus 

KS1-3 / Reading 
 

The Study of Using Assessment 
Data (Including TSA Data) to 
Enhance Learning and Teaching  
(ELE – Phase I-IV)       
(08-09, 09, 09-10, 10-11) 

I: TSA item and data analysis + 
learning problem identification 

II: Empirical study to verify causes of 
learning problems 

III: Diagnostic assessment + teaching 
strategies & exemplars 

IV: Action research + intervention 
strategies & exemplars 
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Research Studies:  English Language 

Key Stage / Topic Project Name (Year) Focus 

KS3 / Speaking 
& Writing 

The Study of Using Assessment 
Data (Including TSA Data) to 
Enhance the Learning and 
Teaching of Speaking and Writing 
at Key Stage 3 (11 – 12) 

Authentic assessment data analysis + 
verifying key learning problems + 

KS2-3 /  
Writing 

Developing Support Tools for 
Using Assessment Data (Including 
TSA Data) to Enhance the 
Learning and Teaching of Writing 
at Key Stage 3 (12 – 13) 

Writing ePlatform: Corpus-based 
error identification + differentiated 
instant feedback + concordancing 
support + metalinguistic awareness 
raising 
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Study of Using Assessment Data (Including TSA Data) to Enhance 
Learning and Teaching (ELE) 

• An EDB commissioned research project with four phases 
(2008-2011) 

 

• Principal Investigator:   
     Dr Anthony KK Tong, University of Hong Kong 
 

• Findings: 
The causes of reading difficulties include students’ limited 
vocabulary sizes and text type knowledge, lack of reading 
skills to cope with harder items and lack of interest to 
process the reading texts. 
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The Lexical Bar  

 
• A text for students’ comprehension should not 

contain more than 5% of unknown words.  
(Nation, 2001, P. 146) 

 

• Weaker students tend to have very small 
vocabulary sizes. Some weaker students 
whom we interviewed in a study did not know 
up to 10% of the text. 
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Source:  Dr Anthony KK Tong (2009/10) Study of Using Assessment Data  (Including TSA Data) to 
Enhance Learning and Teaching (English Language Education) – EDB commissioned research project. 



How much vocabulary and  
how should it be learnt? 

Key Stage Stage Target Cumulative Target 

KS1 1000 1000 

KS2 1000 2000 

KS3 1500 3500 

KS4 1500 5000 
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Source: Dr Arthur McNeill, Enhancing the Effectiveness of English Vocabulary Learning and Teaching at 

Primary Level – CDI workshop 2007 

• Find ways to expand students’ vocabulary sizes. Repeated 
encounters of the target words are important.  

• Teach vocabulary building skills explicitly. Devote more time 
and effort in vocabulary building work in the classroom. 



WLTS units with a focus on  
vocabulary building skills 

Word Formation (compound words, prefixes, suffixes)              

KS2    Hong Kong Adventure 1-4 
 

Word Association (synonyms, antonyms, homonyms) 

KS2    Super Word Kid 
 

Word Association (collocations) 

KS3     Swim, Bike, Run, Three Times the Fun    

            [Coming soon] 

37 



38 

Hong Kong Adventure 1-4 

A cluster of units focusing on compound words (Unit 1), 
prefixes (Unit 2), suffixes (Unit 3) and the application of word 
formation skills (Unit 4). 



Online games  
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http://wlts.edb.hkedcity.net/en/english/ks2/reading/l3_r_5_p6bc.html  

Each unit has an interactive game aiming at different word 
formation skills. 
In story mode, learners can learn the skills in a meaningful 
context. 
In practice mode, learners choose one of the skills they want 
to work on. 

http://wlts.edb.hkedcity.net/en/english/ks2/reading/l3_r_5_p6bc.html


For self-learning 

40 
PowerPoint tutorials with simple interactive activities are 
available for group or individual learning / consolidation.  



Super Word Kid 

What are Synonyms? 



PPt tutorials for classroom use 
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Introduction of homonyms: 
To alert students that they cannot replace a word with any of 
its synonyms in a certain context.  







Interactive games 
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Mission 1: Library Break! 
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Mission 2: Comic Freeze! 
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Text Type Knowledge 

• Many students were not aware of specific functions 
of the various structural elements in a text.  
 

• More importantly, because of lacking in this 
knowledge, many of them often failed to 

comprehend the key message in a text.  

49 

Source:  Dr Anthony KK Tong (2009/10) Study of Using Assessment Data  (Including TSA Data) to 
Enhance Learning and Teaching (English Language Education) – EDB commissioned research project. 



50 

http://wlts.edb.hkedcity.net/filemanager/file/english/Finding_Poemland/Finding_Poemland/FindingPoemland2.exe
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Working with the Text 
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Examples of WLTS tasks addressing  
the learning problems identified 
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http://wlts.edb.hkedcity.net/filemanager/file/english/Looking_up_Words_in_Dictionaries/Looking_up_Words_in_Dictionaries/swf/dict.swf
http://wlts.edb.hkedcity.net/filemanager/file/english/Interview_Teachers/Interview_with_Mr_Hall/swf/interview.swf


57 

Looking up words in Dictionaries 



Interviewing Mr Hall 
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Introducing the basic skills in conducting an interview. 
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Related BCs 
 

Learners’ Possible Problems and Suggested Follow-up Actions 
 



 

60 

http://wlts.edb.hkedcity.net/en/student_zone/eng/ks1.html


Writing ePlatform 
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The Writing ePlatform provides instant informing 
feedback to assist Key Stage 3 students writing, 
allowing students to take a discovery-based 
approach to accurate and fluent English.  
 

At this initial stage, the feedback focuses on 
common writing problems, especially for low 
achievers. 

EDB 
HKUST 

HKEAA 



Rationale:  Assessment of, for, and as Learning 

Assessment As Learning (Earl, 2003) 



E-learning vision 
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ICT integration and curriculum design 



eLab and the writing process 

Student writes a draft 

Student submits draft to eLab 

eLab analyses student’s text 

eLab identifies problems in writing 

Student receives feedback 

Student rewrites/adjusts draft 



eLab interface 



eLab & flexibility 



eLab & rich interactive 

feedback 



eLab & vocabulary building 



eLab & vocabulary building 



eLab & vocabulary building 



eLab & concordancing 
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eTutor  
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eTutor  



eTutor & the 10 common error 

types  



eTutor  



eTutor  



eLab Teacher interface 



Assessment for learning 

How will the ePlatform enable/enhance formative assessment? 

How can the ePlatform provide assistance as part 
of/during the assessment? 

In what ways could the ePlatform 
assist teachers with collecting data 
so that they can modify the learning 
work for their students? 



Looking forward 
  To better align learning, teaching and assessment 
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Curriculum 

What is worth learning ? 

Alignment 
for student 

learning 

How do students 
learn and teachers 
teach? 

How do we know 
whether students 
have learned? 

Pedagogy Assessment 


