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Warm up reflection 

 How would you answer the following questions? 
 

1. What are the major challenges my students encounter when 

reading and writing in English?  

 

2. How do I usually teach reading and writing? Do I find it 

effective? Why not?  

 

3. What are the different types of assessment? What are their 

differences and the respective roles of teachers and students?  

 

4. How do my students learn? Are they active, independent 

learners? Why or why not?  
 Materials developed by HKU team 3 
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I. General principles of genre-based 

pedagogy, self-directed learning and 

assessment as learning 

 

Faculty of Education, the University of Hong Kong 

Faculty of Education, the University of Hong Kong 
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What challenges are your students facing? 

5 

 Some interesting quotes from interviews with some 

secondary school students in a project 
 

Quote 1:  

“I think grammar (is the most difficult) … because my foundation is not strong, I 

have to learn (grammar) again when promoted to secondary school”  

 

Quote 2:  

“Sometimes I am rather resistant (to learning English), because there are a lot of 

words that I don’t understand. I cannot communicate with others.” 

 

Quote 3:  

“I want to read a lot of stuff, but I can’t understand it.” 

 

 
Materials developed by HKU team 
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Quote 4:  

S1: I don’t know how to revise English …  

S2: Use the internet, usually, learn on the internet  

S1: When I use the internet to learn English, I often don’t know what I have learned 
… I browse some other stuff …  

(R: How about school textbooks?)  

S1: I don’t read them … Not attractive and difficult 

 

Quote 5:  

(R: Which types of compositions are you good at writing?)  

S1: Can’t remember very clearly … I wrote letters quite well … I wrote emails 
quite well  

(R: Then are there any types of compositions that you didn’t do well?)  

S1: Ur ...  

(R: Stories?) 

S1: Yes, I couldn’t write the four-picture stories in primary school. … 

S2: For me, there were some words provided, so I would use those words to form 
some sentences. That’s it.  

Materials developed by HKU team 
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Reading challenges Writing challenges 

1.   Motivation 

 

2.   Vocabulary 

 

3. World knowledge 

 

4. Knowledge about the 

text 

 

5. Reading strategies 

1.  Motivation 

 

2.   Vocabulary 

 

3. Grammar 

 

4. Text structure 

 

 

5. No ideas 

 

Any common themes? 

Materials developed by HKU team 
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Traditional Views of Reading and Writing 
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Reading Writing 

-input 

- receptive skills 

-comprehension 

- output 

- productive skills 

-production 

Materials developed by HKU team 
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Connection between Reading and Writing 

9 

Reading 

Writing 

The same pool of 

knowledge and skills 

connect reading and writing 

Materials developed by HKU team 



www.company.com 

1. A Genre-based approach to 

Reading and Writing 
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What is genre? 

Materials developed by HKU team 11 

“All the language events , both spoken and written, that we 

participate in as members of our particular society and culture”  
(Gibbons, 2009, p. 108). 
 

• Each genre has a specific social purpose, and is used to get 

something done through language. 

 

• Each genre has a particular structure or overall organisation. 

 

• Each genre has language features that are typical of that genre. 

 

• Understanding of  the purpose, organisation and language features of 

school genres helps teachers recognise where learners need support in 

learning the genres they need to be successful readers and writers. 

(adapted from Derewianka, B. (1990). Exploring how texts work. Australia: Primary English Teaching Association.) 
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Different text-types written for                   

Different Purposes and  a Different Audience 

12 Materials developed by HKU team 
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Exposure  Automaticity 

13 

 

‘massive amounts of  

repetitive  experience’  

develop automaticity 
 

(Segalowitz, 1991, p. 23) 

and systematic 
^ 

Materials developed by HKU team 
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A functional view of language in context (Rose, 2012) 

 

CONTEXT 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

TEXT  

PARAGRAPHS 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SENTENCE 

WORD GROUPS 

 

 

 

 

 

 

 

 

 

WORD 

SYLLABLE 

LETTER PATTERN 

 

Teaching that starts with vocabulary and grammar instruction minus the context 

turns language into bits and pieces of isolated knowledge; a functional view of 

language sees the learning and teaching of all levels of language (from 

word/sound patterns to sentence patterns to text/genre patterns) to be 

successful only if they’re situated in a meaningful context of shared experience 

Materials developed by HKU team 
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The Genre-based Approach to Reading and Writing 

15 

whole text 

short 

paragraphs 

Adopted from Dr. David Rose, Reading to Learn.  

Reading stage 
 

 

 

 

 

 

 

Writing stage 
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An adapted approach for the Hong Kong classroom 

16 

 Reading (joint reading + independent 
reading) 

 Pre-reading stages 

 While-reading stages 

 Post-reading stages 

 (listening, ideas development, speaking) 

 Writing (joint writing + independent 
writing) 

 Preparation 

 Drafting 

 Editing / revising  

 

 

 

 

Reading stage 
 

 

 

 

 

 

 

 

 

 

 

 

Writing stage 
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A mental exercise for you …  

  In the scheme of work, the writing task for the coming unit is …  

- A newspaper article to describe a robbery (for P.5 students)  

- A magazine article to describe a book fair (for S.3 students)  

 

 With the notion of genre, what language elements do students need, in terms 

of:  

- Vocabulary & Grammar 

- Sentence patterns  

- Text structure  

- Content/ World knowledge?  

 

- Then, how would you design your pre-reading, reading, post-reading and pre-

writing tasks?  

Materials developed by HKU team 
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Using the “genre” to plan reading & writing tasks 

 

 

Fire & robbery – frequent topics students come across in news  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Newspaper article 

Purpose: Report an incident  

Lead-in  Details  Conclusion 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Description of events & actions;  

Simple past & past continuous tense;  

Direct & reported speech 

 

 

 

 

 

 

 

 

 

Nouns; Adjectives;  

Action verbs 

 

Example 1: A newspaper article to describe a robbery (for P.5 

students)  

Materials developed by HKU team 
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Lesson stages & activities 

 Reading (Selected text:  A news report on a fire incident) 

1. Pre-reading stages 

 

 

 

 

1.1. What is a newspaper article? How is it different from 

personal recount or story?  

Materials developed by HKU team 
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1.2. Vocabulary building (making use of pictures) 
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For more able students  

21 Materials developed by HKU team 
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2.  While-reading stage 

- Detailed reading/ guided reading: checking comprehension; 

demonstration of reading strategies; teaching of genre knowledge  

 

Materials developed by HKU team 
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3. Post-reading 

3.1. Vocabulary consolidation/extension 

Materials developed by HKU team 
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3.2. Grammar closely related to the genre/text type 

e.g. Direct speech  

Materials developed by HKU team 
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e.g. Simple past vs past continuous tense 
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 Writing (Robbery) 

1. Pre-writing   

1.1. Genre analysis 
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1.1. Genre analysis (cont’d) 
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 2. Drafting  

2.1. Co-construction 
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2.1. Co-construction 

(cont’d)  



www.company.com 

30 

2.2. Students’ own 

writing  
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Using the “genre” to plan reading & writing tasks 

 

 

Exhibition/ Fair – Related to students’ experience 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Information/ Descriptive report 

Purpose: Describe the event & persuade others to go 

Brief introduction  Description  Persuasion 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Descriptive sentences;  

arranged in logical sequence; 

Present/ past tense 

 

 

 

 

 

 

 

 

 

Nouns; Adjectives;  

Action verbs 

 

Example 2: A magazine article to describe a book fair (for S.3 

students) (*Materials co-developed by HKU team and teachers 

from Lingnan secondary school)   
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Lesson stages & activities 

Materials developed by HKU team 32 

 Reading (Selected text: “Fabulous Food Fair”) 

1. Pre-reading stages 

 

 

 

 

1.1. Vocabulary 

building (e.g. name of 

events; name of 

zones; adjectives)  
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1.2. Activation of schema (e.g. video of a food fair; students’ own 

experience)  
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2.  While-reading stage 

- Detailed reading/ guided reading: checking comprehension; 

demonstration of reading strategies; teaching of genre knowledge  
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 Detailed reading questions prepared 
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3. Post-reading stages 

- Comprehension questions: both content and language features  

 
• More conventional 

questions targeting at 

different reading 

strategies 
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• Open-ended & higher-

order thinking 

questions  

 

• Introducing the topic 

for the writing task (i.e. 

Book fair)  

 

• Prompting students to 

think about some 

content for the writing 

task (e.g. criteria of a 

good exhibition; how 

to persuade others to 

go)  
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 Writing (about a book fair) 

1. Pre-writing/ Preparation  

  

 

 

1.1. Genre analysis: 

using the reading 

passage as input and 

model  
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1.1. Genre analysis (cont’d)  



www.company.com 

40 

1.2. Ideas brainstorming (e.g. video showing a book fair) 
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 Students’ own experience of the book fair in their school 



www.company.com 

42 

1.3. Further language support (e.g. useful vocabulary & 

expressions) 
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2. Drafting 

- Template for organising ideas   
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3. Editing / revising  

- Self/ peer evaluation  
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Your immediate reactions?  

Wow, so MANY activities! 
How can I finish them 
within one cycle?  

Some of my students 
may not be able to 
catch up with the 
tasks!  

How can I monitor the 

progress of each 

student in my class?  

Materials developed by HKU team 
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2. Self-directed learning &  

Assessment as Learning 

 

Faculty of Education, the University of Hong Kong 

Faculty of Education, the University of Hong Kong 
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What is Self-Directed Learning? 

Materials developed by HKU team 
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Self-directed learning is any increase in knowledge, skill, 

accomplishment, or personal development that an individual 

brings about by his or her own efforts using any method in any 

circumstances at any time. (Gibbons, 2002)  

 

Self-direction in learning refers to ‘learner taking primary 

responsibility for planning, implementing and evaluation 

learning …’ (Brockett & Hiemstra, 1991, p. 24-25) 



www.company.com 

The essential elements of SDL (Hew, 2015) 

Materials developed by HKU team 
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KEY SDL Components & Processes (Gibbons, 2002) 

Materials developed by HKU team 
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SDL Component SDL Process Description  

Ownership of 
learning  

Goal setting 
Students identify own learning goals & learning 
activities such as planning, creating outline of 
schedule 

Management & 
Monitoring of 
learning  
 

Self-planning 
Students plan for the detailed decisions and 
arrangement associated with own learning  

Self-monitoring 
Students self-manage their own time. Students adjust 
own learning pathway as they progress. 

Self-evaluating 

Students are aware of the assessment criteria. 

Students evaluate own work according to set criteria. 

Getting feedback 
from others 

Students revise their work based on the feedback 
received from their teacher or peers 

Extension of 
learning 

Self-reflecting 
Students reflect on their own learning and apply what 
they have learnt to new contexts. 

Sharing 
Students share their learning with teachers and peers 
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What is Assessment as Learning?  

 

Faculty of Education, the University of Hong Kong 

Faculty of Education, the University of Hong Kong 
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Connecting Assessment with Learning  

Materials developed by HKU team 
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The teaching-learning-assessment triangle for effective learning  

Aims and learning outcomes:  

What do we want our students 
to learn? 

Assessment methods: 

How will we know that 
students have learned? 

Teaching and learning 
activities: 

What will help students learn? 
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Different types of assessment 

Materials developed by HKU team 
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OF FOR AS 

Assessment Assessment Assessment 

Learning Learning Learning 

Summative 

Assessment 
Formative 

Assessment 

Self 

Assessment 

對學習的評估 
評估中學習 / 促
進學習的評估 作為學習的評估 
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A brief summary 

Assessment OF learning 

• By teacher 

 

• to determine student’s 

level of achievement of 

overall expectations 

at a given point in time 

 

•As evidence to 

support professional 

judgment 

 

 

 

 

 

Assessment FOR 

learning 

• By teacher 

 

• to determine what to 

do next instructionally 

(strategies, 

differentiation) 

 

• To provide descriptive 

feedback to students 

(what they are doing 

well, what needs 

improvement and 

how to improve) 

Assessment AS learning 

• By students 

 

• to determine what 

to do next in student 

learning (e.g. 

strategies, focus) 

 

• To provide descriptive 

feedback to peers and 

self  

 

• Goal is to become 

reflective, 

self‐monitoring learner 

Materials developed by HKU team 
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What is Assessment AS Learning? 

Materials developed by HKU team 
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 Assessment AS learning is the assessment practice that uses a task or an 

activity that allows students the opportunity to use information or evidence 

gathered to improve their own learning. 

 

 It occurs when students reflect on and monitor their progress to inform their 

future learning goals.  

 It encourages students to take responsibility for their own past and future 

learning.  

 

 It develops students’ metacognition as it involves students in understanding 

the standards expected of them, in setting and monitoring their own learning 

goals, and in developing strategies for working towards achieving them. 
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Moving towards AaL 

To help learners to take charge of their learning (i.e. learning how to learn)  

Materials developed by HKU team 
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What are student’s role in AaL? 

Materials developed by HKU team 

56 

 Students have to: 

 develop their own learning goals 

 decide which strategies to use to achieve their goals 

 monitor their learning goals over time (using 

reflective and metacognitive thinking, and self-

assessment tools) 

 evaluate their achievements. These are also closely 

related to SDL! 
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Benefits of SDL and AaL 

Materials developed by HKU team 
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 Students become active assessors of their own 

language learning process 

 They become self-directed learners through reflecting 

on evidence collected from ‘assessment’ 

 They work on their own (and teachers’) 

expectations. 

 They decide what to do next (so as to reach these 

goals and expectations). 
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Concerns of teachers  

Materials developed by HKU team 

58 

 Readiness of students 

 Limited teaching time / packed syllabus  
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Spectrum of Self-Directed Learning: Various Phases (Gibbons, 2002) 

Materials developed by HKU team 
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The occasional introduction of SDL activities into 
courses or programs that are otherwise 
teacher‐directed. 

Courses or programs that emphasize the personal 

pursuit of meaning through exploration, inquiry, 

problem solving and creative activity. 

Courses or programs presented through learning 

guides that students complete independently. 

Courses or programs in which students pursue course 

outcomes through activities they design themselves. 

Courses or programs in which students choose the 

outcomes, design their own activities and pursue 

them in their own way. 

Incidental self‐directed learning 

Teaching students to think independently 

Self‐managed learning 

Self‐planned learning 

Self‐directed learning 

High degree of 

self-direction 

Low degree of 

self-direction 
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Assessment AS Learning Strategies 

Materials developed by HKU team 
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1. Setting and tracking own learning goals 

2. Doing metacognitive self-questioning 

3. Self-assessing/ Peer-assessing 

4. Using checklist or rubrics 

5. Doing written / oral reflections 
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1. Setting and tracking own learning goals 

http://www.educationoasis.com/curriculum/GO/GO_pdf/

goal_setting_worksheet.pdf 
61 
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Examples 

Writing a scene for the ending of the play 

Set your own learning goals: 

 I can include the features of a play script in my writing. 

 I can write _______ words. 

 I can include characters, settings, problems, actions, 

conclusion and emotions in my writing. 

 I can use ‘how’ to ask about weight, height and length in the 

play script. 

 

Building vocabulary 

Set your own learning goals: 

 I will learn and use ________ words about wild animals. 

 I will learn and use _________ words about scenery. 

 

 

64 

Materials developed by HKU team 
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2 Doing metacognitive self-questioning 

Materials developed by HKU team 
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e.g. Reading a play script 

What should I preview before I read? (e.g. title, characters, 

setting and the number of scenes) 

What are the key questions I need to ask and answer 

while I am reading? 

 

[Metacognition is about being aware of what needs to be done and 

what options and choices are available to do it.] 

Key questions:   

1. Who are the main characters?  

2. What are the settings? 

3. What problems do the characters have? 

4. What actions do the characters take? 

5. What is the conclusion (what happens in the end)? What are their 

emotions (feelings)? 
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Writing a play script 

What are the text features of a play script? 

What should I include in the play script? 

 

 

 

 

 

How many words will I write? 

 

 

 

1. Who are the main characters?  

2. What are the settings? 

3. What problems do the characters have? 

4. What actions do the characters take? 

5. What is the conclusion (what happens in the end)? 

What are their emotions (feelings)? 
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3. Self assessment 

Materials developed by HKU team 
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Energy bar 

Creativity

Strategies

ConceptEffort

Task Fulfilment

How well have I achieved in Stage 1? 

Need improvements (Innermost zone) Average Good Very good Excellent (Outermost zone)

Materials developed by HKU team 
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Peer assessment 

Peer assessment can be:  

 observation (e.g. of an oral presentation) 

 conferences or interviews (e.g. with a ‘draft buddy’) 

 reading written reflections  

 having email/e-forum discussion 

 

It can be on:  

others’ efforts  

others’ performance 

whole group’s processes (for group work) 

 

 

Materials developed by HKU team 
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e.g. Two stars & one wish 

70 
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e.g. Peer assessment of group working together: 

 

• Did we settle quickly today? 

• Did we keep our voices down today? 

• Did we keep together today? 

• Did we actively listen to each other? 

• Did we concentrate on our tasks? 

• Did we each have a chance to speak to the  

 whole group today? 

 
 

 

 
 

71 
Source: Office of Learning and Teaching, DE&T 

http://www.sofweb.vic.edu.au/blueprint/fs1/assessment.asp 
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e.g. The Teamwork Pie Graph 
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Source: Office of Learning and Teaching, DE&T 

http://www.sofweb.vic.edu.au/blueprint/fs1/assessment.asp 
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4. Checklist or Rubrics 

Rubrics list the success criteria & provide descriptions of 

levels of performance 

students use them to evaluate and reflect on their (& others’) 

progress during an assessment task 

Can also evaluate what they need to do if they wish to 

improve their performance 

 

Teachers make sure that students understand the rubrics 

before the assessment activity  

Or teachers can invite students to assist in the rubric 

design process  
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Engaging students in the designing process 

76 
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5. Reflections  

Written reflections: Some prompts  

 

“My strength today was … 

“I feel frustrated when …  

“I need to find out more about … 

“I need help with …” 

“What I can do to improve is …” 

“My highest priority learning goal now is …” 
 

 

 

* 3 or 4 are enough for any one reflection session 

79 

Source: http://www.assessmentforlearning.edu.au/professional_learning/student_self-

assessment/student_strategies_enhance.html 

http://www.assessmentforlearning.edu.au/professional_learning/student_self-assessment/student_strategies_enhance.html
http://www.assessmentforlearning.edu.au/professional_learning/student_self-assessment/student_strategies_enhance.html
http://www.assessmentforlearning.edu.au/professional_learning/student_self-assessment/student_strategies_enhance.html
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How to design reflective prompts?  

Prompts can be designed to encourage students to reflect on: 
the knowledge they already have  
 Where have I heard about this before? 
 What do I already know about this topic? 

 

the learning process  
 What strategies best help me to remember what I’ve read? 
 What strategies do I use when I get into difficulties? 

 

previous schoolwork  
 How is this like something I’ve done before? 
 What can I recall about a previous process that might help me with this one? 

 

the progress they have made 
 What do I understand? 
 What do I still need to understand? 

 

the learning that they still need to do in order to improve performance 
 How can I improve? What steps will I take? 

 
Source: http://www.assessmentforlearning.edu.au/professional_learning/student_self-

assessment/student_strategies_enhance.html 
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http://www.assessmentforlearning.edu.au/professional_learning/student_self-assessment/student_strategies_enhance.html
http://www.assessmentforlearning.edu.au/professional_learning/student_self-assessment/student_strategies_enhance.html
http://www.assessmentforlearning.edu.au/professional_learning/student_self-assessment/student_strategies_enhance.html
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II. Overview of a recent project on 

developing learning, teaching and 

assessment materials  

Faculty of Education, the University of Hong Kong 

Faculty of Education, the University of Hong Kong 
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The overall objectives of the project  

85 

 To identify possible problems leading to general weaknesses in English reading and 

writing of primary students and to draw pedagogical implications accordingly;  

 

  To collaborate with primary schools for designing and developing appropriate learning, 

teaching and assessment materials for students, which can cater for learning diversity 

of students at Key Stages 1 and 2 

 

 To build the capacity of teachers and students to engage in “assessment for learning” 

and “assessment as learning” through the use of assessment tasks in which feedback, 

self-explanatory notes and annotations are provided; and 

 

  To enhance professional development of teachers on effective use of assessment 

information to adjust the content and teaching strategies, design appropriate learning 

activities and materials, keep track of students’ learning progress and provide quality 

feedback. 

 

 
Materials developed by HKU team 
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Three aspects of the Project Delivery: 

 

Stage 1 

 
Needs 

analysis and 

baseline data 

collection;  

Professional 

development 

workshop 

Stage 2 

 

Co-planning 

meetings to 

develop one 

set of 

materials  

Stage 3 

 
Trial of 

materials 

with support 

from the 

project team 

 

Stage 4 

 

Project 

team’s 

evaluation; 

Revision of 

materials 

Stage 5 

 
Dissemination 

of project 

findings 

Sep – Nov 2016  Nov 2016 – Feb 2017 March - April 2017  May  – July 2017 Aug - Sep 2017 P
ro

je
c
t-

e
n

d
 c

lu
s
te

r 

m
e
e
ti

n
g

/ 
D
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s
e
m
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a
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o
n

 

S
e
m

in
a
r 

&
 w

o
rk

s
h

o
p

s
 

On-site support to teachers and schools: Collaborative planning meeting & lesson observations 

Professional development workshops and knowledge exchange sessions 

Dissemination seminar and workshops for other teachers 

86 
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A University-School Collaborating Community  

HKU 

Team 

Core project schools: 

5 primary schools 

After the completion 

of the project 

Materials developed by HKU team 
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Impacts of the Project with Sustainability 

• inspiring teachers with creative and engaging materials design 

with innovative pedagogy 
 

• addressing schools’ key concerns 
 

• facilitating team building to develop teachers’ capacity in genre-

based pedagogy, SDL and AaL 
 

• promoting the use of effective strategies to cater for student 

diversity 

Materials developed by HKU team 
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Material development 

• Each project school developed 1 package with support and help from 

the university team 

A total of 5 packages for other schools to access, adapt and use 

 

• Can be integrated or supplementary to the existing scheme of work  

 

• Teachers’ capacity building during materials development  

School Grade level  Topic Target writing genre 

A P.2  About my family  Descriptive writing 

B P.2  Free time activities Descriptive writing 

C P.4 Inventions Magazine article 

(Descriptive writing) 

D P.5 Healthy Eating Magazine article  

(Giving advice) 

E P.5 Crime & accidents  Newspaper article 

Materials developed by HKU team 
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Features of materials developed 

 covering different grade levels (P.2 to P.5) 
 various text types (reading & writing)  
 incorporation of different types of tasks (e.g. reading, 

vocabulary building, speaking, writing) 
 making use of multimodalities & online resources (e.g. 

online interactive games; video clips; songs) 
 connection of reading and writing tasks in the same 

set 
 differentiated tasks to cater for learner diversity  
 considering students’ interest and motivations 
 

 

Materials developed by HKU team 
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Location of the Project Materials 

Choose  

Key Stage + 

Skills +  

BC code 

1 

2 

3 

4 

Other key learning 

objectives  Key Stage 

1/2 

Project 

Materials 

91 



www.company.com 

http://wlts.edb.hkedcity.net/en/home

/index.html 
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Q & A 

 
Questions & comments to yuenyilo@hku.hk  

mailto:yuenyilo@hku.hk

